
Berry Street School Practice Approach
The nine domains of the Berry Street School Practice 
Approach are vital for Berry Street students to
THRIVE - ACHIEVE - BELONG



Foreword 
 
The Berry Street School is a specialist independent school consisting of three campuses based in 
Morwell, Noble Park, and Shepparton. Many students referred to Berry Street Education Services 
have experienced trauma in their lives as result of neglect, abuse, violence or being witness to 
violence, and disrupted attachment. Our students may have significant gaps in academic 
achievement and find it difficult to learn in a group setting. They may have behavioural and social 
problems at school. Students flourish when the school community is held to high expectations and 
students receive support that best meets their individual goals. 
 
The Berry Street School Practice Approach guides teaching, learning, welfare and care at the Berry 
Street School. Together, the domains of the Practice Approach encompass a structured vision of the 
dual purposes of learning and wellbeing for our school community, including the special focus on our 
relational classroom milieu and our relationship based practice grounded in unconditional positive 
regard for our students. This approach builds on the domains, concepts and strategies of the initial 
Berry Street Model of Education (2010), written by Turnbull and Stokes of the University of 
Melbourne Graduate School of Education, Youth Research Centre. As the Berry Street School has 
grown, so has the knowledge and expertise of our practice. 
 
Students struggling in school as a result of life histories of trauma from abuse or neglect may be best 
understood within the frame of mental health. Each year mental illness in Australia affects one in 
five (20 per cent) adults aged 16-85. For young people aged 16-24, rates of mental illness are a third 
higher (26 per cent) than for the overall adult population (Australian Bureau of Statistics, 2008; 
Department of Health and Ageing, 2010).  Depression is the leading cause of non-fatal disability in 
Australia. The most common mental illnesses are depressive, anxiety and substance use disorders. 
Of those diagnosed with mental illness, 65 per cent do not access any treatment (DHA, 2010). 
Suicide is the leading cause of fatality for young people aged 15-24 (ABS, 2012). 
 
Many vulnerable children have experienced trauma from abuse or neglect. Children are considered 
vulnerable if they are or have been clients of Child Protection, if they are or have been involved in 
the Youth Justice service system, or are under the age of 21 and are or have been in the custody or 
guardianship of the Secretary to the Department of Human Services (Commissioner for Children and 
Young People, 2013). In the state of Victoria, an estimated 5,500 children and adolescents live in 
out-of-home care, subject to Child Protection interventions and a range of Children’s Court Orders 
(State of Victoria, Department of Education and Early Childhood Development [DEECD], 2011, p. 3). 
These children and young people are as diverse as Victoria’s local communities. They share the 
common experience of being removed from their parents or homes due to significant exposure to 
family destabilisation caused by trauma from abuse or neglect. This cohort represents the most 
disadvantaged within the 10 per cent of Victorian young people who disengage from education, and 
do not complete Year 12 senior secondary certificates (DEECD, 2011). Higher levels of education are 
associated with stable economic participation, higher incomes, better health, and improved social 
participation (ABS, 2011). Our task is to ensure that vulnerable children can achieve these outcomes 
through an educational experience that supports them to complete Year 12, postsecondary 
education qualifications, or pursue enduring vocational pathways. 
 

Tom Brunzell, Senior Advisor, Teaching & Learning and Anne Smithies, Statewide Senior Manager, 
Education & Training, Berry Street, May 2014 
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DOMAIN 1 
Focussing on engaging pedagogy and curriculum  

including ICT and assessment of outcomes 
 

Key Concepts 

 Curriculum development and delivery needs to establish robust expectations of 
students, and to encourage students to believe they can achieve. 

 Curriculum needs to focus on purposeful teaching and learning, with an emphasis on 
literacy, numeracy, the arts, technology, and personal development. 

 Assessment processes allow teachers and students to show progress and celebrate 
success. 

 The use of ICT is embedded in curriculum. School programs will promote 
understanding of the responsible use of ICT. 

 Curriculum development will include both academic and character learning. 

 Curriculum will be designed and delivered from a developmentally neurosequential 
perspective, based on Dr Bruce Perry’s Elements of Positive, Developmental 
Education Experiences: 

o Relational: Safe – activities occur in a healthy relational context 

o Relevant: Developmentally matched activities and interactions 

o Repetitive: Patterned - with sufficient repetition 

o Rewarding: Pleasurable - providing relational rewards 

o Rhythmic: Resonates with neural patterns and biology 

o Respectful: Valuing strengths within the child, their family, and their culture. 

 Curriculum is designed to nurture stamina for learning by encouraging a growth 
mindset and the persistence to accomplish tasks. 

 Engagement within our curriculum includes: 

o Hands on experiences 

o Kinaesthetic, visual, and aural learning opportunities 

o Opportunities to experience flow and have peak experiences 

o Real world problem solving and connections to vocational pathways  

o Exploring strengths through stories, narratives, and heroes 

o Relating strengths to future pathways. 

 
 
 



 
 

 

Theory/Rationale 

 Cole et al. (2004) highlight the need for teaching programs, activities and curricula 
that: 

o Engage students 

o Cater for students’ interests and needs 

o Provide students with practical and hands on experiences. 

 As students develop both academic and personal skills they need a balance of 
individual self-led models and group devised work (Downey, 2007). 

 Student engagement with the curriculum has three interrelated components: 

o Behavioural engagement refers to students’ participation  

o Emotional engagement can be defined as emotional reactions, belonging, 
and connectedness 

o Cognitive engagement relates to student investment in their own learning, 
intrinsic motivation, and self-regulation – alongside the cognitive skills 
needed for effective learning (DEECD, 2009). 

 
Campus Examples 

 Monitor academic growth by matching student ability levels to AusVELS levels.  

 Literacy workshop model is described as apprentice learning, with teacher as model 
reader or model writer, encouraging students to work independently on 
differentiated, self-selected literacy tasks (see Calkins, 1994, 2000; Harvey, 1998; 
Witter, 2013). 

 A clear focus on academic intervention (literacy and numeracy). 

 Goal setting with students in their Individual Education Plans (IEPs). 

 Visible evidence of student growth including ‘stamina’ charts, book logs, and process 
charts. 

 Integrated themes across curriculum areas. 

 Experience based learning - for example, industry visits, excursions, and field trips. 

 
 
 
 
 
 
 
 
  



 
 

 

 
 

DOMAIN 2 
Building and maintaining positive relationships 

 
Key Concepts 

 Positive relationships are foundational to our model of education. They are a key 
factor in engaging students in education. 

 Building relationships and developing trust, attachment, tolerance, and respect, 
enables the student to recognise that the school setting represents a sanctuary and 
can provide safety, security, and consistency.  

 Promoting positive relationships between staff and care teams, including 
parents/carers can: 

o help change parent/carer attitudes to school  

o provide students with opportunities to witness positive communication 
between parents/carers and other adults. 

 Staff-student connections are built on attachment principles of unconditional 
positive regard and positive emotion. 

 There is implicit and explicit teaching of social and emotional intelligence. 

 Friendship and teamwork are encouraged. 

 Strategies are used to build lasting, strong relationships. This includes increasing 
positivity ratios within relationships. (We strive for ratios of 3-7 positive comments 
for every one statement of constructive feedback).   

 Relationships offer opportunities for healthy fun and play.  

 Building relationships based on strengths. This includes using Dr Bruce Perry’s 6 Core 
Strengths for Children: 

o ATTACHMENT: forming healthy relationships 

o SELF-REGULATION: impulse control/frustration responses 

o AFFILIATION: join/contribute to a group 

o ATTUNEMENT: be aware of needs, strengths, and values of others 

o TOLERANCE: understanding and accepting differences of others 

o RESPECT: finding value in those differences.  

 
 
 
 
 
 



 
 

 

 
 
Theory/Rationale 

 Struggling students learn best from teachers they like and respect (Fay & Funk, 
1995). 

 Positive student outcomes flow from strong teacher-student relationships based on 
teacher empathy, warmth, genuineness, encouragement of critical thinking, and 
secure attachment (Cornelius-White, 2007). 

 Unconditional positive regard facilitates an environment where the student feels 
valued regardless of their presenting behaviours, affect, or cognitions – a 
relationship described as ‘warm and caring’ is not possessive and does not demand 
personal gratification for the teacher or carer (Rogers, 1961). 

 The concept of intersubjectivity refers to the adult’s active presence in the 
psychological and regulatory development of a child (Hughes, 2004).   

 Attached relationships serve as co-regulatory experiences for struggling students 
(Schore & Schore, 2008). 

 Relational density refers to the amount or dose of attachments that contribute to a 
child’s healthy development within a strong relational milieu (Ungar & Perry, 2012). 

 Active constructive responding refers to relational strategies employed to help others 
capitalise on their good news or good fortune (Gable et al., 2004). 

 

Campus Examples 

 Staff actively model healthy relational interactions. 

 Teachers proactively plan transitions and changes to student routines. 

 ‘What Went Well?’ strategy is used in both staff and student meetings (Fox Eades, 
2008). 

 Restorative practices. 

 Morning circle, including daily check-ins and empathy development. 

 Greeting each student every day in a welcoming and warm manner.  

 
 
 

 
 
 
 
 
 
 
 
 



 
 

 

 
 

 
 

DOMAIN 3  
Recognising and negotiating boundaries,  

goals, and outcomes 
 
Key Concepts 

 Students need to understand, and be able to respond to, the boundaries set by 
society. In a school setting this means: 

o a clear and consistent structure that provides safety and security for all 
members of the school community 

o clear and consistent expectations of behaviour and conduct, and restorative 
practices if expectations are breached 

o support in learning, understanding, and responding to the rules of society 

o predictability in the daily life of the school. 

 The Individual Education Plan (IEP) clearly articulates a student’s short and long-term 
goals, a plan for achieving their goals, and measures of success.  

 Relational strengths identified by Dr Bruce Perry:  

o ATTACHMENT: forming healthy relationships 

o SELF-REGULATION: impulse control/frustration responses 

o AFFILIATION: join/contribute to a group 

o ATTUNEMENT: be aware of needs, strengths, and values of others. 

 
 
 
Theory/Rationale 

 Literature emphasises the importance of combining flexibility with well defined 
boundaries, articulating limits and consequences, and realistic goal setting (Downey, 
2007). 

 The ‘Time In, not Time Out’ principle recognises that trauma affected students are 
sensitive to processes that replicate the rejection they have often experienced. 
Rejection reinforces the child’s internal working model of self as unlovable. When 
asking a student to be separate from the group, an adult is present at all times to 
continue needed one-on-one work that prepares the student to re-enter the 
classroom. 

 Whole school systems are based on pro-social values, social competencies, 
incentives, and positive peer relationships (DEECD, 2009). 



 
 

 

Campus Examples 

 Code of conduct governed by restorative processes. 

 Consistent expectations for positive behaviour management across all staff, all 
classrooms, all school spaces. 

 All aspects of school day are predictably structured: meetings, morning circle, 
classroom timetables. 

 Classroom routines are broken down into small achievable steps. 

 

  



 
 

 

 
 

DOMAIN 4 
Ensuring and supporting high quality  

staffing and leadership 
 
Key Concepts 

 To build relationships, and engage students through stimulating curricula, staff need 
to: 

o have high level knowledge of teaching and learning practices that are 
engaging and facilitate students’ skills and knowledge development 

o believe that students can achieve 

o be empathic and youth friendly 

o be reliable and consistent 

o be team players 

o be able to manage conflict situations appropriately, and   

o be fully conversant with and committed to a proactive, trauma-informed, 
positive approach to education. 

 Teachers are provided with ongoing and intensive professional development and 
training. 

 Strong emphasis is placed on staff supervision, support, and appraisal, which provide 
opportunities for formal and informal debriefing and strategies for teacher self-care 
and wellbeing. 

 Strengths of teachers are visible and modelled for students. 

 Whole school and campus leadership teams are provided with professional 
development to increase leadership capabilities. 

 Teachers are given opportunities to become teacher-leaders within their own 
classroom and beyond. 

 
 
 
Theory/Rationale 

 High quality instruction and support staffing are key ingredients of effective 
alternative educational programming (Aron, 2009). 

 Success in relationship building and engaging students through relevant and 
stimulating curricula depend on staff being: 

o youth friendly 

o team players 



 
 

 

o proactive and flexible (rather than reactive and punitive). 

 Effective school leadership raises expectations. School leaders lead behavioural and 
organisational change by: 

o implementing teaching practices through which teachers learn from each 
other 

o developing and measuring effective learning 

o developing a positive school culture 

o engaging parents and the community (Jensen & Sonnemann, 2014). 

 

Campus Examples 

 Whole school yearly conferences. 

 Cross campus sharing. 

 Weekly campus professional development, including:  

o Professional Learning Communities (PLC) to focus on student data 

o content area meetings. 

 Fortnightly one-on-one supervision with staff. 

 Staff members encouraged to seek out opportunities for individualised professional 
development. 

 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 



 
 

 

 
 

 
 
 

DOMAIN 5 
Integrating clinical, welfare, and  

educational approaches 
 

Key Concepts 

 Our Trauma-Informed Positive Education model includes four lenses for pedagogical 
practice: 

1. Body 

o We consider trauma’s impact on the body, with specific accommodations 
for the stress/threat response. 

o Students have opportunities to co-regulate and self-regulate (aiming 
towards resting heart rate of 80 beats per minute). 

o Patterned, rhythmic, repetitive, somatosensory activities. 

o Opportunities to practice mindfulness and personal skills. 

o Sensory integration and coordination of large and fine motor skills. 

o Rhythmic, predictable, and consistent timetables (including for lessons, 
weeks, term). 

2. Stamina 

o Emotional intelligence. 

o Personal resilience and self-talk strategies. 

o Frustration tolerance. 

o Strategies for maintaining attention and managing distraction. 

o Encouraging growth mindsets.  

o Group affiliation. 

3. Engagement 

o Opportunities to broaden, build, and savour positive emotions. 

o Hands on experiences. 

o Kinaesthetic, visual, and aural learning opportunities. 

o Opportunities to experience flow and have peak experiences. 

o Real world problem solving and connections to vocational pathways.  

 

 

 



 
 

 

 

 

DOMAIN 5 – KEY CONCEPTS CONTINUED 

4. Character 

o Helping students articulate their own values. 

o Finding personal meaning in those values. 

o Including others. 

o Understanding self and others in the context of community. 

o Identifying personal strengths and practicing those strengths. 

o Exploring strengths through stories, narratives, and heroes. 

o Relating strengths to future pathways. 

 Active participation with a student’s care team, which can include carers, case-
managers, teachers, education-support workers, and other members as required. 

Individual Education Plans (IEPs) for students include goals for learning, well being, and 
future pathways. 

 

 

Trauma-informed positive Body 

Theory/Rationale 

 The ‘developmentally informed, age respectful’ principle explains that children are 
served well by healing experiences that replicate a sequential process of 
development (Perry, 2006). 

 Trauma impacts all elements of a child’s development (Australian Childhood 
Foundation, 2010). 

 Self-regulation and self-discipline are predictors of academic success (Duckwoth & 
Seligman, 2005). 

 Attachment is a co-regulatory attunement process (Hughes, 2004). 

 Self-regulation refers to:  

o sensory processing 

o executive functioning 

o emotional regulation (Kuypers, 2011). 

 Incorporating rhythm and repetition reminds teachers of the use-dependent 
properties of neural pathways (brain plasticity) (Perry, 2006). 



 
 

 

 Mindfulness improves student attention, concentration, creativity, and self-
regulation (Burke, 2010). 

 Sensory integration and the coordination of fine and large motorskills improves a 
student’s ability to learn in a coherent and organised manner (Heibert et al., 2013). 

 

Campus Examples 

 Patterned Repetitive Activities (PRAs) within a relational context. 

 Somatosensory activities, sensory integration. 

 Circle routines (which flow throughout Domain 5). 

 Exercise, cardio activities, stationary equipment (bike, treadmill). 

 Heart rate activities, heart rate monitors. 

 Sensory table - puzzles, hands on sensory toys. 

 Rocking chairs. 

 Mindfulness strategies. 

 Rhythmic sense to the lesson, day, week, and school year, including celebrations, 
open days, and other events. 

 

Trauma-informed positive Stamina 

Theory/Rationale 

 Nurturing stamina is building the muscles of learning, one repetition and one day at 
a time (Witter, 2013). 

 It is essential to chart stamina success, whether that is minutes of reading or minutes 
of participation in morning circle.   

 Goleman (1996) offers a multilayered definition of emotional intelligence (EI):  

o to motivate oneself and persist in the face of frustrations 

o to control impulses and delay gratification 

o to regulate one’s moods and keep distress from overwhelming the ability to 
think. 

 EI is a consistent predictor of positive social and academic outcomes (Eisenberg et 
al., 2000; Schultz, Izard, & Bear, 2004). 

 Resilience is a cumulative process that employs biological, psychological, and social 
resources to overcome adversity, which can facilitate consequential growth (Ungar & 
Perry, 2012). 

 Explanatory style is the habitual way people make sense of events that occur. A 
trauma affected explanatory style is often pessimistic. That can change over time 
with practice and support (Peterson & Steen, 2009; Seligman, 1990; Reivich & 
Shatte, 2002). 



 
 

 

 A growth mindset is the belief that intelligence is incremental (versus fixed) and can 
be improved over time (Dweck & Leggett, 1988). 

 Teacher feedback focussed on effort rather than praise encourages growth mindsets 
which assist students to manage challenges and mistakes. (Dweck, 2007). 

 

Campus Examples 

 Positive self-talk to build frustration tolerance and self-control. 

 Using strategies that foster the ability to identify emotions and practice EI. 

 Goal setting to build capacities for independent work.  

 

Trauma-informed positive Engagement 

Theory/Rationale 

 Flow is the special state of optimal engagement encompassing concentration, 
interest, and enjoyment (Shernoff, Csikszentmihalyi et al., 2003). 

 Flow experiences occur when there are clear goals, appropriate responses, and 
immediate feedback (Csikszentmihalyi, 1997). 

 Positive emotion facilitates positive engagement. Positive emotions are causally 
related to greater success in school, relationships, and mental and physical health 
(Lyubomirsky, King, & Diener, 2005). 

 Positive emotions broaden one’s thought-action repertoire and those positive 
actions build personal resources (Cohn & Fredrickson, 2009). 

 Frequent positive reminiscing is correlated with optimism, internal locus of control, 
self-control behaviours, and self-esteem (Bryant, 2003). 

 Learning the skill of savouring can increase the effects of generating positive 
emotions in the classroom (Bryant, 2003). 

 Play and fun build relationships and engagement (Hughes, 2006). 

 Play allows students to practice imagination, dexterity, and physical and emotional 
strength within positive parameters (Ginsburg, 2011). 

 

Campus Examples 

 Singing, rapping, poetry. 

 Narrative/storytelling. 

 Kinaesthetic, including hands on modalities.  

 Healthy play. 

 Positive memory bank. 

 

 



 
 

 

Trauma-informed positive Character 

Theory/Rationale 

 Goal attainment is significantly increased when goals are self-concordant (that is, 
aligned to one’s enduring values) (Sheldon & Elliot, 1999). 

 Identifying and deliberately practicing one’s signature character strengths allows a 
student to live according to their values (Park, Peterson, & Seligman, 2004). 

 Curriculum that incorporates character strengths increases levels of school 
performance, achievement, and wellbeing (Shoshani & Slone, 2012). 

 Character strengths: 

o are widely recognised across cultures 

o contribute to one’s fulfilment 

o are valued intrinsically and not for outcomes 

o do not diminish others 

o can be embodied by paragons or individuals who exemplify the given 
strength (Peterson & Seligman, 2004). 

 Hope is when a person’s cognitive, emotional, and motivational attitude towards the 
future is optimistic, future minded, and future oriented. 

 A hopeful mindset is a positive motivational state based on agency (willpower, goal 
directed energy, and determination) and pathways (waypower, multiple pathways to 
reach one’s goals) (Snyder, 2000). 

 

Campus Examples 

 Values sorting and character in literacy class. 

 Dual-purpose lesson planning allows for lessons to have both an academic focus and 
a character focus (for example, students can learn literacy skills while studying 
stories of resilience in history). 

 Character frames conversations, debriefs, and reflections with students. 

 

 

 

 

 

 

 



 
 

 

 
DOMAIN 6  

Encouraging student involvement and voice 
 
Key Concepts 

 Shared responsibility in decision making and goal setting provides students with a 
sense of agency that can help overcome feelings of powerlessness.  

 Assisting students to develop skills in communication, problem solving, and 
restorative practice enhances their capacity to participate in their own learning. 

 Encouraging students to take ownership of their learning at school prepares them 
for independent living and lifetime learning. 

 Providing opportunities for students to take on leadership allows them to learn and 
use these skills now and in the future. 

 
 
Theory/Rationale 

 Democratic decision making and shared responsibility in problem solving are key 
aims of therapeutic education (Bloom, 1995). 

 Structured opportunities for making choices helps students overcome the chronic 
feeling of powerlessness induced by family violence (Cole et al., 2011). 

 Giving students a voice allows them to represent their own ideas, opinions, 
knowledge, and experiences, and to become meaningfully involved, active 
participants in their education. They are involved in decisions about what and how 
they learn, and how their learning is assessed (DEECD, 2009). 

 

Campus Examples 

 Student enrolment meetings are valuable opportunities to set clear expectations for 
our students’ ability to: 

o maintain a safe environment for self and others 

o respect other students’ learning. 

 Throughout the year, requesting student feedback using the LEAD Survey and other 
opportunities. 

 Teaching students to mentor other students. 

 Offering a broad range of elective options. 

 Providing authentic leadership opportunities for students. 

 Students take the lead in organising campus yearbooks, newsletters, celebrations, 
carnivals, and other community events.  



 
 

 

 

DOMAIN 7  
Catering for diversity 

 
Key Concepts 

 A thorough understanding of a student’s academic, social, cultural, and emotional 
background is essential for developing appropriate educational programs. This 
includes an understanding of trauma, including the historical trauma experienced by 
Indigenous people and refugee groups. 

 Respecting and valuing our differences by welcoming students, carers, and staff from 
all backgrounds, cultures, experiences, religious beliefs, sexual orientations, and 
gender identities.   

 Cultural awareness and understanding builds self-knowledge and self-esteem for 
students, which support our strong stance against bullying and discrimination. 

 Developing Individual Education Plans (IEPs) is a key factor in recognising the 
individual needs of students and in engaging students in learning. 

 The specific educational needs of all students are met through inclusive curriculum 
and cultural practices.  

 
 
 

Theory/Rationale 

 The trauma-informed program needs to be person centred and individualised, 
catering for students’ diverse needs, backgrounds, and goals. 

 An effective school is an inclusive school with a strong moral purpose. It is 
imperative that all staff, students, parents/carers, and all members of the school 
community exhibit positive relationships and value difference (DEECD, 2009). 

 A ‘Stronger Smarter’ philosophy (Sarra, 2011) articulates that teachers can meet the 
educational needs of Indigenous students by: 

o talking about, researching, and examining with children the meaning of an 
Indigenous identity 

o clearly and continually articulating high expectations for educational 
attainment 

o providing positive role models and embracing the role of elders and parents 
in the school 

o confronting poor student behaviour by focusing on school attendance 

o fighting racism in the community 

o celebrating identity and community successes regularly. 

 



 
 

 

Campus Examples 

 Challenging our students’ prejudices and biases on a daily basis.   

 Being consistent about bullying and discriminatory comments. 

 Morwell: KOOL (Koori Outreach Orientation Learning) program. 

 Council for Multicultural Youth. 

 Rumyuk Health connects students to community engagement and cultural programs. 

 Whatever Youth Diversity Group for LGTBIQ youth. 

 
 
 
 
 
 
 
 
 
 
  



 
 

 

 
 

DOMAIN 8  
Developing and maintaining community, educational,  

and pathways linkages 
 

Key Concepts 

 Students need to be connected to strong communities. 

 Engaging with the community enables students to: 

o gain an understanding of society 

o access positive role models 

o form positive relationships outside the school setting. 

 Build linkages with communities at a range of levels, including: 

o services and service providers 

o pathways to further education and employment 

o recreation. 

 
 
 
Theory/Rationale 

 The relevant literature highlights the importance of school linkages to both the 
immediate and wider communities (Brown, 1998). 

 Victorian Government policy emphasises the importance of connecting children with 
strong communities (Children, Youth & Families Act 2005). 

 Children and young people with a meaningful connection to the broader community 
tend to be more resilient in the face of problems and stress.  Partnerships between 
schools and community based service providers involve an acceptance of shared 
responsibility for vulnerable students (DEECD, 2009).   

 

Campus Examples 

 Connecting to services for family support.  

 Students gain work experience, and access to work experience through certifications 
and placements including:   

o first aid 

o construction  

o media design 

o aged care 



 
 

 

o child care 

o agriculture 

o bricklaying 

o barista 

o motorbike shop. 

 

 
 

 

  



 
 

 

 
DOMAIN 9 

Providing a nurturing, attractive and  
accessible physical environment 

 
Key concepts 

 Learning spaces are organised to promote and enhance learning, with well equipped 
resources, including ICT. 

 Learning spaces include accommodation for suitable for occupational therapy, 
sensory integration, and fine and gross motor skills intervention support. 

 Physically attractive learning spaces develop and facilitate the students’ sense of 
belonging. 

 
 
 
Theory/Rationale 

 Welcoming, attractive, and aesthetically pleasing learning spaces enable a sense of 
ownership of the space by students and facilitate a sense of belonging (Cole et al., 
2004). 

 Developing a physically pleasing learning environment is vital to a safe and calm 
relational milieu. 

 

Campus Examples 

 Visible learning on walls. 

 Reading room. 

 Flexible spaces. 

 Rocking chairs and other therapeutic furniture (including choices for students to 
work independently, in groups, sitting, or standing). 

 Outdoor spaces and gardens. 

 Lunch tables promote group cohesion. 

WWW (What Went Well) board is interactive and promotes strengths reflection and 
savouring of experiences. 
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